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join forces in the chariqy's Skip Garden in King's
Cross, London. Jane Riddiford, co-founder of Global
Genelation - the charigiwhich luns the garden -
explaiirs her mission: 'It's not about growing, it's not
about food, it's not about connunity, it is about all
these things together, the interdependencies; the
dialogue; an ecology, in the rniddle of London.'The
Skip Garden was established in ICng's Cross a decade
ago and has occupied four different sites across the
developn'rent area during this time, rnoving from
vacant plot to vacant plot to make room for the
advancing regeneration ofthe area. The garden's
migratory existence is also its most important asset.

Each move brings about new spatial opportunities,
newways of doing things, and the chance to engage
new people 1rJ.

Great effort went into establishing a mutually
beneficialwolking relationship. Thatway, risks and
opportunities becarne a shared concern between the
partnels. The role of Global Generation was to act as

an inquisltive client who would provide a site for the
realisation ofa series offull-scale built structures,
butwho would also help to shape the students' brief

r Lunch and Learning
at the Sl(ip Carden
provides an
opportunity for people

from allwalksoflifeto
work on a common
tasl< and learn from
each other.
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lntroduction
During the academic year zot4lt5unit Uii3 at the
Bartlett School ofArchitecture enbalked on an
innovative teaching progranme. Fourteen
undergladuate students responded to a real brief,
worked with a real client, and designed and built a
series ofstructures on a real site in central London.
The project continues the emerging tradition of the
live project where architectulal educatols seek to
break out ofthe introvert nature ofthe universigr
teaching envilonrnent to involve their students in
realworld challenges. Live projects rnake an
interesting contribution to a very current debate
about the future of architectural education. UG3's
project also questions the role ofthe professional
architect, critically contrlbuting to the evolution of
architectural practice into a discipline that fosters
conimunity cohesion.

Architectural education at universiqy stlives for
individual excellence. In practice successful
alchitects rely on collaboration and tean'rwolk. The
live project puts this apparent contladiction on the
spot. Educating a luture generation ofarchitects ca1ls

on us to erlbrace collaborative working rlethods -
and will require us to redetermine howwe define
excellence in architectural education. will the
:+rchitecture school of the future reward actions over
drawings? Process over product? Implenentation
over speculation? Collabolation over indirridualism?

This ar-tic1e has two parts. The fllst part leports on
UG3's life project, its successes and chailenges. Palt z

reflects on the wider consequences that live projects
have to define the role ofthe conternporary architect.

Working in partnership
Duling the sumrner of zor4, the autb.or andJulia
King established a partnership with educational
charity Global Generation which would deflne the
programme for the year. Global Generation's
mission is to foster corlmunity cohesion through
cornbined learning activities that bring together
people fron'r all walks of life. During Lunch and
Learning and Twilight Gardening, school children,
local residents, construction workers, offlce workers,
young and old people, applentices and managers
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and provide access to a muchwider stakeholder
community to contribute to the project through
their involvement in the design and construction
process. The role ofthe Bartlett School of
Architecture was to provide design, project
management, and construction seryices.

The academic year at architecture school often ,.

starts with the design brief, a documentutitten by
design tutors which sets out their agenda for the
year. Our design brief introduces two distinct
projects across the two academic terms, a prototype
fragment of a building to be completed at the
Bartlettworkshop during Term r and a full-scale
built structure to be sited at Global Generation's Skip
Garden in King's Cross during Term z. Besides
introducing the site, the client and the tasks, the
briefasks the students to consider three
fundamental questions: 'How can your working
methods contribute towards a newunderstanding of

' architecture as an activiqy that can incrementally
realise spatial opportrlnities? How might your
project inform a new type ofarchitecture that can
change and adapt to respond to the changing needs
of its occupants? Canyour activities serve as a

blueprint of howmaking can engage communities?'
Further it sets the ground rules for a live project,
stating: 'The only pre-condition for your
involvement: You must work in dialogue, embrace
people's concerns, share your vision. How can you
contribute? What can you learn from the garden?
What spatial assets canyou realise?'.

In October zo14,we 14 enthusiastic second and
third year architecture students were allocated to our
unit who were ready to start work on the new Skip
Garden. Whilst students were advancing their design
proposals, the Bartlett School ofArchitecture was
grappling over some quite fundamental questions
concerning the academic agenda ofthe project and
how it would respond to the RIBA (Royal Institute of
British Architects) accredited curriculum. How can
we ensure design excellence when real-world
constraints start to affect the student projects? How
can we deliver a design portfolio that's comparable

_ to those prepared by other students at the school
whenwe are building structures at 1:1 scale? How
can we safeguard individual authorship when
collaboration and tearnwork are prerequisites for the
success ofthe project?

The design portfolio is a key component of any
accredited architecture course in the'UK. It is the
vehicle for analysis and speculatioq represented in
drawings, diagrams, text, and photographs - and it is
the document that is subject to academic
assessnents at the end of the year. We decided to
replace the portfoiio with a research log - a
document, more formal than a sketchbook and less

formal than tb.e portfolio. Like a diary, the research
log can explain the process rather than the product;
advancing dayby day as the project progresses

towards completion. Elizabeth Diller and Ricardo
Scofldio's bool<BIur:The Mqking of Nothing describes as

'part scrapbook, part anthology ofshort stories',
which exposes the process of making a temporary
pavillion'as a complex orchestration of theolists,

lan Kattein Made in Architecture

fum

iltm

sfr{

+H

;c
alr,r

l![]t

ml
rtM

ilhe'

iuM

ililn

rnm

ililm

lllrM

l1jilil

lfiln

engineers, meteorologists, contractors, compet-:-I
fog manufacturers, and government officials rr:--:rm
the context of turbulent politics [...]'. ' The
publication, the authors explain, is not only the
permanent manifestation of a temporary struc:iq.
it also documents schemes and ideas abandone: ro
the course of developing the pavillion. The sruir:mr.
research log is our pernanent manifestation of --:e

process that has led to the realisation ofthe sru;
structures on site. We are proposing a distinct
departure from the polished appearance of
universigr portfolios to reveal the contradictioii
illogicalities, and unpredictabilities that shape :le
architectural design process in the real world.
Students are encouraged to record mistakes as rr--il
successes and reflect on endorsement as well a.
criticism. The research log treats failure as an
integral part ofthe learning experience. The er
problern of our contemporaryrisk-averse sociel x
the disrepute associated with failure; whereas =
reality the recognition, analysis, and dissemina:rm
of failure in an academic pursuit are essential
const il uents of the learning experience.

To safeguard students from external factors ::;n
could prevent them from delivering their proi;--:
site, the Bartlett decided that itwould assess rhi
design 1og, rather than any completed structn:ci
site. This decision signified a comnitment to i'
rathel than product, and an endorsement of
dialogue and teamwork as a prerequisite for
attaining design excellence fzl.

Designing through making
Although uncomnon, the idea of a full-scale b-ritn'-.

project as part of the academic currictlum is ::.:r
new. During November zot4,UG3went on a rc
across the United States for a fact-finding missr:rn
andyisited Rural Studio, a long standing desi=
studio associated with the University of Aubr.i-
two decades students thele have beenworkin:
amongst d-eprived communities, on real sites z-a.d

a real design brief, designing and building
at full scale 13/.

Under the leadership.ofrts founder Samuel
Mockbee, the focus of the-studio during the rylm
was to provide housing for disadvantaged
cornmunities. Work with reclaimed materiaL
the flotsam and jetsam of theAmerican cons.L.-.g
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- odergraduate
!:udents learning
:)out bamboo
:rgineering in the
:ero workshop in
lreensboro,
:rabama.

-C3 around campfire
r Daniel Boone
',ational Forest,
(entucky. UG3's
:rnual roadtrip
:rovides a forum for
rformal exchange
3rd debate.

iuial Studio's
:layground in Lion's
rark,

t,!ral Studio's soil
'.generation project.

but also broadcast an ethereal social colnlnentary.
The studio's headquarters in Newbuln acted as a

laboratory for spatial experimentation before
prototypes were turned into full-scale constructions.
New constrllction matedals were first used to build
student residences before they found their way into
construction projects for housing clients. A tactile
and visceral engagement exposes students to the
flaws and opportunities of their own designs I4J.

The impact of the work was 1oca1 initially,
addressing distinct family needs. Over the years the
brief shilted frorn the provision of housing ro
helping strengthen civic institutions. A flre station
and a town hall were built. A new library is now on
site, addressing edllcational need in a US state where
one in four adults is functionally illiterate. '

After more than twentyyears, during which over
r5o buildings were completed, the more recent
activities of this popular and internati.onally
renowned architectule programrne do not
necessarily result in the design or construction of
newbuildings. Instead, the studio is pioneering
research into regenerating soil to re-establish
farming in an area of the US former'lyblighted by

intensive cotton farming. A newly established
farmer's market is providing opportunities for 1oca1

producers and promoting a healthier lifestyle. The
studio's housing programme has evolved from the
design ofinnovative one-offstructures to a generic
hurricane-proof protoqype which can be rnass-
produced to provide permanent housing for a
population stiil largely living in tlailer homes. By
tackllng the cause of deprivation and improving the
economic chances of corlmunities, the studio
simultaneously creates a market for its orvn housing
protoq/pe. Rural Studio today not only trains
architects, but it also educates agents for social
change with a remit that often expands beyond the
disciplinary boundaries of the architectural
profession. Building in their mind is hardly a means
to an end, but a process that acts as a catalyst to bring
forth communiqy cohesion [5/.

Orkidstudio - a UK-based architecture plactice
working predominantly in the Third World - airns to
use its projects not only to provide rnuch-needed
resources for comrnunities, but it also develops local
skills and tecl-rnological capabilities. Jarnes Mitchell
explains: 'Our projects focus on the process ofdesign

Made inArchitecture lan l(dtlein
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and construction rather than just the flnal product. We

believe this process canbe a powerful tool for affecting
social change and empowering people through the
sharing of skills and knowledge on site.'3 To ensure
engagement occurs through all project stages a recent
project in Kenya sawthe architect involving a team of
up to sevenSrlocalvolunteers. On leaving the site they
left behind a home for abandoned children and the
legacy of its consLruction.

Apparently, Rural Studio's founder Samuel
Mockbee knowingly established the programme in a
location remote from the academic campus.'After
ali he was engaging his students in activities which
had for the better part of two hundred years been
abolished from educational curricula. Even today
hearsay and repute rather than regulation addresses

the conundrum of grading individual academic
performance in an environmentwhere teamwork is

a prerequisite for success. The studio is proud to
confirm that 'Everybody knows that you are 1ike1y to
get an A anlnvay if you complete our programrrre.'t At
Rural Studio, participation and full-hearted
engagement are more important than individual
academic perforrnance f6J.

A range of live project programmes around the
world have been inspired byRural Studio's work. The

Univelsiry ofAuburn now also runs the Urban
Studio. an outreach programme immersing
architecture students in the urban context of

Birmingharn, Alabama. In the UK, Sheffleld
Universigr runs a very successful live proj ects
programme with the aim to 'learn how to act as

critical thinkers, understanding wider contexts.
questioning the role of the architect and specula:--:
on future models for practice and education'.
London Metropolitan University and the Univers-:,
ofEast London have integrated architect's offices
within the faculty, giving students the opportum:
to participate in the delivery ofreal projects. The -,
ProjectsNetwork run by Oxford Brookes Universitr-:. :
platform to share intelligence about live project:
with other educators, students, and professional.
UG3's programme is unique in a number of ways.'
From start to flnish the programme is integrated
with the Bartlett's degree course and unit system.
Although students work collaboratively with othe -

design professionals, the client and external
stakeholders, authorship ofthe design for each o:
the structures remains exclusivelywith each
individual student. The project is sited amidst one -

the most complex and ambitious regeneration sir;-
in central London and contributes to awe1l-
established communi[r cohesion progranme.

To add to the challenges ofintegrating a live
project into an academic context, building ful1-sci-.
inhabitable structures on a central London site

brought its or+m cha11enges. Funding for material.
and transport logistics needed to be secured and
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design iiability ascribed. planning perrnission had to
be sought, site safeqr and supervision assured,
volunteer construction help organised, insurance
put in place and a contract drawn up between the
universiry and Global Generarion.

Funding was confirmed in Novernber. Structur-al
engineers were appointed in earlyDecember. The
students received planning permission for their
projects inJanuary. FirstAid training and site safety
tlaining was completed in February. Foundations
were laid and a site manager appointed in March.
Working weekends forvolunteers took place in
March and Apri1. A legai agreement was drawn up
during Mayand the students'term finished later
during the same month /7/.

The skip gardenwill continue its migratory
journey across the King's Cross development site in
three years' time when Global Generation will move
on to occupya permanent site. Until then, UG3's
buildings will be open to the public and serve the
charity's progrannes. The students'projects are in
tune with the rycles of the garden and respond to the
unique urban context of King's Cross.Innovative
design solutions are the result ofsatisfiring a present
need and responding to an actual set of parameters.
Teamwork and collaboration - essential skills of the
professional architect - were of utmost importance
for the success of the project. For the first time in
living memory, Bartlett students designed and built

Students working in
UCa's studio atthe
BartlettSchool of
Architecture. The
studio is a cross"
disciplinary
iaborato'ry.

Z Axonometric
drawing of
consented schenie
for Clobal
Ceneration's Skip
Carden by Bartlett
UCa students.

8 Ciientpresentation
for the Uc3 skip
garden project.

9 Critinsideinflatable
prototype by UG3

student Max Worrell.
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a real project on a real site for a real client. The
engagementwith Global Gener-ation has noved
centre stage in the students' design process.
Engaging in detail with the charity's educational
remit has brought about designs that are unique,
specific, and responsive. The project sets a precedent
for how architecture can be taught, but it also sets a
precedent for the role ofarchitectural practice to
engage and empower communities. Almost ail
materials are reclaimed, many of them frorn the
King's Cross development sites surrounding the
garden. Earth, dug out adjacent to the site was used
to construct a ramned earthwall. Reclaimed
scaffolding boards form the flltration beds for the
greyvvater recycling scape, a reclaimed shipping
container serves as foundation and base for the
twilight gardening space which in turn is clad with
reclaimed sashwindows sourced locaily, and a
produce cool store and poetrywriting space is built
from earth-bag walls made from coffee sacks
donated by a local roaster 1BJ.

The project seeks to engage the students in a design
process that advances in dialogue with stakeholders,
clients, other design team rnembers, public
authorities, and industrypartners. With our unitbrief
wewanted to communicate an under-standing of
architecturewhich goes beyond the production of
drawings and models andwhichvalues the
architectural process just as much as the filal product.

From practice to university
In his book Words andBuildings Adrian Forty explains
the emergence of the architectural profession as we
know it. Until the fourteenth century, architects
worked as makers amongst other craftsmen. The

vol19.no3.,orS ,gg
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ability to draw acquired duling the Italian
Renaissance allowed architects to take on a
supervising ro1e, remote fron the site of
construction.t Historically, architectural education
relied on an inforrnal skills transfer from rnastel to
student. In a professional envilonment the trainee
alchitect would acquire skills whilst working on real
projects for real clients on real sites - under the
supervision of an experienced professlonal. As skil1s
were acquired, responsibilig' grew and business
contacts were established which ultimately allowed
the young professional to take on a senior position in
their rlaster's business or establish their own f,rm.

University-based architectural education ernerged
in France during the early nineteenth centurywhen
the.Ecole desBequxArts in Paris established a studio-
based training programme. In rB9o, the
Architectural Association was formally established
following increasing pressure from professionals in
the UK to formalise architectural education. A
process had started wh'ele alchitectural education
graduallymigrated flom site and practice, to theor-y
and institution. During the nineteenth century,
polytechnics offered an alternative to university
education on the one side, and industly-based
apprenticeships on the other. Their educational
offer was a response to the skills needed to satisff
growing industrialisation. Neither entirely manual,
nor entirely scientific, the polytechnic was an
institution that taught multiple (poly = many

IGreek]) technologies under one roof. Its educational
lemit had established itself in a grey area between
science and alt, making and research, technology

' and craft, and in recognition that innovation often
occrlrs at the intersection between disciplines. Many
po\,technics offered courses in architecture and
design. The origins ofarchitectulal education at UK
polytechnics date back to the r8Sos. Here,
architecture students were taught in a hothouse of
invention amidst scientifi c discoveries, artistic
endeavours, and social innovation. Architecture
continued to de$' classiflcation, sitting comfortably
on the fence between artistic, manual, intellectual,
and technological endeavouls. In 1992, the Further
and Higher Education Act8 granted polytechnics
univelsity status. Many coulses leading to
qualifications in manual trades wele relocated to
institutions offering B.Tech. qualifi cations. Sandwich
courses in architecture - offeling a combination of
training at an institutionwith tlaining in practice -
were abolished. The Bartlett SchooL ofArchitecture
was established in r84r and universiqy-based
rrchitectule courses have always also played a role in
educating architects, but when polytechnics .

acquired universiqr status, architectural education
was for the flrst time firmly and unifornly aiigned
with academia rathel than practice.

In the course ofaround 120 yeals, architectur-al
education had undergone fundarnental changes

which impacted on the profession as awhole. Where
in the pre-nineteenth-century applentice systen, a

design team meeting served as a forun'r to scrutinise
and evaluate design proposals, the university system
introduced 'crit' sessions and tutorials. As well as

lan l(attein Made inArchitecture

being a neans of cornrnunicationwith client and
contractor, the drawing has also become avehicle
of academic speculation and research. The
audience ofthe students'designs changed from a
(lay-) client to (professional-) acaderlic. The site of
constructiolr shifted from a place within a distinct
environmental and physical context to a geniusloci
which no longer needed to have physical qualities

19J. But the most distinctive change that occurred
when architectural education migrated to a formal
institutionwas the introduction of universal
rlarking and grading procedures. At universiqr,
individual excellence is rewarded, whereas success

in architectural practice is the result ofcohesive
teamwork. Intellectual nonologue has replaced
po\phone dlalogue.

By the r96os, univelsities had taken on a new role
in shaping the profession. In theil recent article
'Experiments in Architectural Education', Beaft iz
CoLomina, Esther Choi, Ignacio Gonzales Galan, and
Anna-Maria Meister credit universities fol
ovelthrowing - until then undisputed - rnodernist
principles. At the time a catalyst for innovation and
revolutionary thinking universities were a forn of
'r'adical practice in their own right', 'probing
architecture's disciplinary assunptions and 1...]

architecture's relation to social, political and
econorlic processes'. Where the pre-nineteenth-
century apprentice system embedded students in
practice the university-based system suddeniy salv
students and stafftake on the architectural
establishment during the r96os, shaking the
foundations of the very profession theywere
training to service.In recentyears the introduction
of tuition fees in England and Wales has had a
profound impact on architectural education. I(evin 

f

Rhowbotham deflnes an education sector operating 
i

in accordance with the principles of the market 
I

economy as an 'instrument of capital'.e Students 
I

become customers, and staffbecome serwice 
i

ploviders. The contemporary universigr graduate 
I

comilonlyhasprofoundintellectualcapabilities'1
and excels in advanced digital and analogue 

ll

representation but lacks clitical insight into 
il

architectulal processes th.at could help to advance I
the profession and has yet to acquire the skills 

N

lequired to nanage the relationships that are I
essential for the successful delivery ofa building on I
site. As schools [...] increasingly favour I
professionalism, they seem to drown in self-irlposec I
bureaucraticoversight,suffocatinganypossibiliq I
for the emergence of experimental practices and fl
failures."o Crucially, the failure to critically engage I
with practice is much more detrimental to the il
plofession than the radicalinquisition into practic- |
put forward by universities during the r96os. I
Rhowbot ham rvr-ites: I

An isolating agendawhichr<gards architecture qs on N

autopoeticolplay ofself-referentrolconcerns, risks il
leavinglife well oul o[ the picture: and if there is nrt I
socialproducttoteaching,thereislittlesocialbenefit. I
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Three architect characters
My book, The Architecture Chronicle - Diary of an
ArchitecturalPractlce deflnes the architect as three
distinct characters. The architect-inventor challenges
conyentions and questions the social status quo.Tbe
architect-activist trans gresses the boundary of the
profession and enters the construction process. The
architect-arbitrator engages the audience to realise
the ambitious project. In concert the three architect-
characters can excel and inspire. For this concert of
architecture to be harmonious, the architect needs
to be a balance ofinventor, activist, and arbitrator
and to adapt a dhoc as demanded by the site and the
project at hand. A project run as a solo or duet will
nost probably either remain uninventive, unbuilt or
unsuitable.

Marking criteria at a UK universi(y (although
sirnilar delinitions are applicable at universities
throughout the IIK) evaluates students' observant
analysis, intellectual ambition, design synthesis, and
communication skills. Obsewant analysis,

practi€e arq . vol rg .no 
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intellectual anbition, and design sy'nthesis are
associated with the realm ofthe architect -inventor -
to again use the analogy fronThe Architecture
Chrontcle. Observant analysis and intellectual
ambition seek to evaluate the intellectual
component of the students'pr-oject. Design synthesis
seeks to evaluate the application ofthat thinking
process to the students'speculative project, whilst
cornmunication ski11s seek to evaluate the degree to
which the project and its intellectual context have
been explained in the portfolio.

Although cornmunication skills are a formal
lequirement to becoming an architect in the UK and
the US," teamwork is not. In the UK, the students'
portfolio forms the basis of the university
assessment process. Surprisingly, students are
generally excluded from portfolio review sessions
and the engagement with examiners is only a
peripheral event, designed to ver-ifu a decision that
has alreadybeen made. The term'Comrlunication
Skil1s' in the context of architectural education

1o Valerie VWial's diary
of her pet hens'
behaviour are
informing the design
process for her
chicken coop.

r Bartlettstudentson
site. Large-scale
making relies on
collaboration and
teamwork.
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refers to the student's skills ofgraphic expression in
the portfolio. Architectural education emphasises
the ability to present at the expense of the abiliqy to
listen and negotiate. Leadership is the result of
countenance rather than empathy and engagement.
The absence of dialogue during the examination
process marginalises the architect-arbitrator.
Collaboration and teamwork are extra-curricular
activities.

UG3's design brief seeks to bring the architect-
arbitrator into the team, by recognising that a real
client, stakeholders, and the local authoritywould
have input into our project, that limited funding
would require inventive engagement strategies to
obtain material donations, and that students would
have to work in collaboration to realise their
ambitions. As opposed to Rural Studio's remote
setting, UG3's project is firmly under the public gaze.
The site is located immediatelynorth of London's
nost strategic transport hub, King's Cross Station,
one of the most complix and diverse social, political,
and physical environments in the world and only a
short walk from UCL s main university campus in
central London. Where Rural Studio for manyyears
flourished in its remote location, UG3's project in
King's Cross is reliant on partnerships, networks, and
social relationships at universitlr and beyond lro/.

Relying on others brings risk. Risk to budget, risk
to programme, planning risk. In practice risks are
assigned monetaryvalues and are managed through
contingencies or insurance. Sometimes risks can be
assigned to consultants or contractors who are
compensated for taking on a risk onbehalf of their
client. Budgetary and programming risks at Rural
Studio are transferred to the students who are
responsible for securing material donations and are
obliged to enter into an agreement with the
university conflrming that theywill stay in Hale

County and finish their project even if complen- - m
delayed beyond their graduation fromAuburn
University. Planning risk at Rural Studio is mar:. ird.
through engagementwith the authorities.

Architecture is commonly taught as a series c,;

distinct modules including design, history,
technology, IT, and professional practice. The
modules dissect the architectural process into b-::
sized chunks, each with easily definabLe learni:r:
outcomes and an associated grading structure. T-
manage students' workload many universities a:-
trying to integrate modules. In reality a rigid
acadenic calendar and accreditation criteria rne"s
integration a challenging task. InUG3 we are
realising that the design project is by default
becoming a means to slmthesise individual moi :s
into a greaterwhole. The IT module is becoming:
useful tool for students to digitally manufacture
components of their designs. The professional
practice module becorrres a means for students r.
understand the planning implications that the
construction of large structures has. The techlc-:'r]'
module provides answers about the structural
design and construction sequence of a real struc::--e"
The history module has the potential to provide a

critical and academicbackground to the studenr
design proposals. Outside the faculqr the projecr ,;
galvanising multiple resources across the univers-:l
into a project team. UCLs safety team is helping tc
manage construction risk. The public engagemei-
unit is providing funding and are assisting in
recruiting volunteers. The legal department is
helping to draft contract documents 1rtJ.

Beyond uhiversity
Beyond the university the project is heiping to
establish relationships that have the potential to
support students long beyond their graduation a- :

12 Thestudents aEft
node point of a

network of
relationships th.r m
inherent to the
architectural
proceSs.

13 CarrieConnigs!. :
rainwater loo. C.:.u
architecture de M
simply satisfy lrr
client brief, it
provides a platfcr
forustochange:rr
relationship B'it- u
environment.

r4 RachaelTaylor':
twilightgarden in!

space. A briefof
radical sustainariim
and nearzero
budget, brings arfr!:
spatial innovaticq

15 CharlieRedman's
kineticdining shem,
can adapt to ho5'l n

range ofspatial
experience5.
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into their professional careers. Engineering firms
with an international reputation are giving their
time to help with designs and calculations. Large
construction companies and the City of London are
donating materials. Developers and 1ocal businesses
are providing funding. The local authoriqris advising
on planning restrictions. The urge to be part ofa
larger whole is galvanising a comrnunity of
supporters and contributors who are keen to
advance their profession and question tine status quo.

The role ofthe architect has once again changed
fundamentally during the last decade. Technological
progress, and economic and environmental changes
have introduced a whole new set of parameters into
architectural practice. And there is a definite sense of
accountabiliqy. Resources are scarce, climate change
is a reaiity. Our work rnust consider today as well as
tomorrow. Design has evolved from the endeavour of
the lone genius into a tool for engagement and
dialogue, empowering communities all.over to
contribute towards the shaping of their cigr.

practice arq

In the UK the title Architect is protected by law and
its use reserved to those individuals who have
successfully completed a teaching programme
accredited by the Architect's Registration Board
(ARB). In the autumn of zo:r3 the RIBA has launched
the flrst fundamental review into architectural
education in the UK since the rg5os. Interim
conclusions in zot4 suggest a much closer alignment
between education and practice. Whilst this is a
welcome development, the interim conclusion of the
report fal1s short ofaddressing the issues that really
are at stake. Architectural practice in the UK is just as
much in the doldrurrs as architectural education.

The Guerdian newspaper's architecture critic, Oliver
Wainwright obserwes that, 'the architect's role has [...]
increasinglydirninished since the [...] 5os 1...]. The
Architects'position at the top of the pyramid has
been eroded by the proliferation ofsub-consultants
for every stage ofthe process, as well as the rise of
contractor-led forms of procurement, in which the
architect is often sideiined altogether. Faced with a1l

volrg.no3.zor5 3o3
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this, a retreat into the world of arcane academia
must be enticing'.'" Will Hunters' article,
'Afternative Routes forArchitecture','r sets out his
vi.sion for the London School of Architecture, a new
architecture school entirely embedded in practice,
or 'a zr'r century form of apprenticeship, which
ledefines the relationship between master and
apprentice ... [which] could provide avital reciprocal
relationship that benefits both the teacher and the
taught, and ultirlately lthis] would strengthen the
profession as a whole.' The London School of
Architecture has recently gained accreditation from
the ARB for a graduate course in architecture, which
will see architect's practices erlploy student
apprentices and host research clusters at their
prernises. At the heart of Hunter's ploposal is the

intention to relocate architectural education 1i, _.-

university to practice. The conundrum is that
innovation does not often occur from within. a-_ _

that staff at junior level will rarely be in a positi: -.
question professional processes and procedures.
Their allegiance will first and foremost be to the_-
employer's business lather than a critical agenc: .

change and innovation.
Rural Studio would not have grown out of

architectural practice. The RIBA Part 3 course an:
exam (the post-universiqyroute to registration a: .
prof-essional architect in the tIK since the r95os ,,
aiready embedded in practice. The course's remi: _.

to affirrn age-o1d processes and procedures from
practice, rather than question or evolve the
profession. The first cohort ofstudents from the

t6 ValerieVyvial:
chicl<en coop ;-:: -
combines digii:
with analogue
fabrication mei- : ::

r7 AliConning-
Rowland's earti- :::
cool store uses

evaporation coc - :
to l<eep the proc -::
from the garden

fresh. The use oi 9:
reclaimed mate.: :
age-old techniqu::
and natural cyc ei ;:-
a powerful precec:-'-
fora more
sustainable futu re

i8 Chris Dembinski !
roo hands dining -:
uses rammed'ear-
construction to
maximise time a ni
labour on site,
engaging volunteE-!
from all across the
cou ntry.

r9 lman l\4ohd

H adzha lie's
inhabitable
hydroponic hedge
maximises growing
space in a restrictec
urban context. lt al,<:

embraces a new typ:
ofurban life, creatirc
ad hocworl<space

with fast internet
access amidst
scented herbs.
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london School ofArchitectur-e will be graduating in
zor7. Whether they emerge as critical innovators or
as proclaimers of a practice that is drifting towards
rnalginalisation renains to be seen. What
architecture needs is for the coalition between
education and pr-actice to entice both partners to
transforn. The main shortcoming of architectural
e ducation is not its failure to align with pr.actice, it is
its failule to facilitate and reward tearlwork,
dialogue, and engagement. Simply aligning
rducation wirh a lorur ofpracticewith a
diminishing role'would accelerate the dernise of the
profession and ignore the opportunity at hand to
redefine architectural practice as a collaborative
plocess lrz/.

Architecture as collaborative practice
The RIBA review maywell fall short of addressing the
most pressing need of the pr-ofession: cornprehension
ofarchitectule as a collaborative process that can

enpower cotllmtlnities and instil a sense of civic
pride. Using the character analogy fr-om The
Archtte ctur e Chronicle, itbecornes clear that universities
excel in educating the architect-inventor but poolly
'communicate the skil1s of the architect_activist or the
architect-arbitrator. In a context where accountabiliSr,
engagement, and teanwor-k ale increasinglyrnoving
centre-stage, an architectural education which
lewalds individual excellence at the expense of
cornmtinal accornplishments is contributing to the
marginalisation of the profession. Ifwe ar-e serious
about advancing architectural practice, univer-sity
educa tion rn ust endor.:e rhe significance o[ the
architect-activist and the architect-arbitrator. Or_ri skip
Garden project has brought about a group of
graduates who will move into practice as excellent
designers, confident makels and pioneering
entrepreneurs who can inspire and engage others. A
lange of ski1ls that are pr-erequisites for innovation in
architectural practice.

practice arq.volrg
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